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1. Executive Summary 
Designing and Delivering Information Skills Training Courses (InfoSkills) was the sixth on-line interactive course in a series of twelve commissioned by the NeLH as part of the FOLIO Programme. 

The InfoSkills course was developed and delivered by the FOLIO Team based at the School of Health and Related Research (ScHARR) at the University of Sheffield.  Lynda Ayiku was the Module Coordinator and Claire Beccroft was the Module Tutor and guest lecturer for the course.  

The InfoSkills course aimed to equip the participants with the knowledge and skills to design and deliver successful information skills training courses. 

The course was divided into six themes and one week of the course focused on each theme, as follows:

	Week
	Theme

	1
	Introduction to information skills and information skills training

	2
	Designing information skills training courses

	3
	Promoting information skills training courses

	4
	Delivering information skills training courses

	5
	Evaluating information skills training courses

	6
	Summary and conclusion of the course


The course materials included an individual assignment, briefings, buddy group interactions, questions and exercises, self-reflective exercises, group discussions, a quiz, and a telephone guided tour.  Most of these methods had been used during the FOLIO pilot and the previous FOLIO courses. New features of the course included ‘drop-in’ days, where participants were able to receive immediate feedback from the facilitator via email, telephone, or online ‘chat’. In addition, the course featured an ‘Individual Assignment FAQs’ page. The FAQs page was made up of queries and answers that had been generated during the ‘drop-in’ days. 

There was a high level of interest in this course. 68 participants signed up for the course and 64 were enrolled on the course. 9 participants withdrew from the course due to work commitments and illness and 2 participants failed to submit their portfolios. 55 people completed the course.

2. Course Details 
Course title: 

Designing and Delivering Information Skills Training Courses 

Course Code: 

InfoSkills  
Web pages: 

http://www.nelh.nhs.uk/folio/infoskills/home.htm 
Discussion list archive: http://www.jiscmail.ac.uk/lists/e-FOLIO.html 
Module co-ordinator: 
Ms Lynda Ayiku

Other staff involved: 
Mr Andrew Booth, Mr Alan O’Rourke, Ms Anthea Sutton

External staff: 

Ms Claire Beecroft (Module Tutor and Guest Lecturer)

Course aims: to equip participants with the knowledge and skills to design and deliver successful information skills training courses

Course objectives: by the end of this course participants will be able to: 

· Understand and define the concepts of ‘information skills’ and 'information literacy'. 

· Assess and evaluate training needs 

· Develop aims, objectives and learning outcomes 

· Promote information skills training courses 

· Deliver information skills training courses 

· Evaluate information skills training courses 

· Engage with fellow course participants in discussing issues arising from information skills training 

Content (for more details about the course content, see Appendix A):

The course was designed around the usual “Story-Board” format, with a wide selection of student activities, including quizzes, an individual assignment, self-reflective exercises, small tasks and exercises and buddy group work. 

For some activities, students worked alone, developing written ideas for their portfolios based on instructions in e-mail and briefings on web pages. Wider interaction included:

Buddy groups- We allocated each student two “buddies” in order to form buddy groups made up of three participants. Some exercises during the course were designated as buddy tasks and required the students to collaborate with their buddies in order to produce material for their portfolio. In addition, one of the buddy tasks required each of the buddies to provide feedback on the individual assignment of a member of their buddy group.
3. Analysis of participant and other stakeholder data 









4. ANALYSIS OF COURSE EVALUATION FEEDBACK

4.1 COURSE SATISFACTION

Participants indicated on a five-point scale their opinions of the following statements:

I found the InfoSkills course enjoyable: 29 participants agreed with this statement, 18 strongly agreed, 4 had no opinion/undecided, and 2 participants disagreed.  No participants strongly disagreed with this statement.

Having completed the course, I feel that I know more designing and delivering information skills training courses: 29 participants strongly agreed and 22 agreed with this statement.  2 participants stated no opinion/undecided. No participants disagreed or strongly disagreed. 
Participants were asked to state how they planned to use what they had learnt on the InfoSkills course.  Participants discussed many ways in which they would utilise the knowledge gained from the course.  The responses can be grouped into the following areas:

	How do you plan to use what you have learnt on the InfoSkills course?
	Number of participants

	To improve the design and delivery of existing training courses
	35

	Develop training courses
	16

	Evaluate training more effectively
	2


Were the learning outcomes for the course attainable?: 50 participants said ‘Yes’, 2 participants stated ‘Don’t know’ and 1 participant stated ‘No’.  
Did the InfoSkills course meet your expectations?

Of the 16 novice trainers: 14 felt that the course had met their expectations. 1 stated that the he or she found it difficult to complete the tasks on time and 1 felt that more worst scenario ‘real world’ situations should have been covered by the course.

Of the 24 intermediate trainers: 4 felt that the course than exceeded their expectations, 18 felt that the course had met their expectations, 1 stated that it had met his or her expectations in part, 1 participant felt that it re-affirmed concepts that he or she already knew about and 1 participant stated that the course had not entirely met his or her expectation as he or she would have liked to have covered how to assess learning.

Of the 12 expert trainers: 2 felt that the course had exceed their expectations, 9 felt that the course had met their expectations, 1 participant stated that the course had not entirely met his or her expectations.

4.2 COURSE MATERIALS
Participants indicated on a five-point scale their opinions of the following statements:
Overall, how would you rate the course materials used on the InfoSkills course?: 29 participants stated good, 23 participants very good, and 1 participants stated average. 
Participants were asked which type of course material they found most and least useful, and most and least enjoyable.
	Which type of course material did you find most useful?
	Number of participants

	Individual Assignment
	19

	Briefings
	18

	Buddy Interaction
	6

	Guided Reading
	6

	Interactive PowerPoint
	2

	Self Reflective Exercises
	1

	Telephone Guest Lecture
	1

	Quiz
	0


	Which type of course material did you find least useful?
	Number of participants

	Quiz
	15

	Telephone Guest Lecture
	10

	Self Reflective Exercises
	10

	Interactive PowerPoint
	7

	Buddy Group Interaction
	6

	Guided Reading
	3

	Briefings
	2

	Individual Assignment
	0


	Which type of course material did you find most enjoyable?
	Number of participants

	Buddy Interaction
	22

	Individual Assignment
	8

	Quiz 
	8

	Telephone Guest Lectures
	5

	Self Reflective Exercises
	3

	Briefings
	4

	Interactive PowerPoint
	2

	Guided Reading
	1


	Which type of course material did you find least enjoyable?
	Number of participants

	Self Reflective Exercises
	16

	Guided Reading
	14

	Interactive Powerpoint
	8

	Quiz
	8

	Telephone Guest Lectures
	4

	Buddy Interaction
	2

	Individual Assignment 
	1

	Briefings
	0


4.3 THE INFOSKILLS WEBSITE
How often did you access the InfoSkills website during the course?: 29 participants stated they had accessed the website more than 10 times, 12 participants had accessed it 6-10 times, 10 participants had accessed it 1-5 times and 2 participants stated that they had never accessed it.
How useful did you find the InfoSkills website?: 25 participants found the InfoSkills website useful, 20 participants found it very useful, 4 participants thought that it was average, 3 participants were undecided about its usefulness and 1 participant thought that it was not useful.

4.4 GROUP DISCUSSION & BUDDY INTERACTION
Did you interact with your designated buddy group during the InfoSkills course?: 52 participants stated that they had interacted with their buddy group and 1 participant stated that he or she had not. 

The reasons given for not participating were:

	Reason
	Number of participants

	Too Busy
	2

	Everything had already been said
	1

	Too difficult
	1


How successful do you think that the buddy scheme was? 19 participants thought that it was successful, 14 thought that it was very successful, 15 thought that it was average and 5 thought that it was not successful. No participants chose ‘No opinion/ Undecided’. 

Where participants were asked to add any further comments that they had on the buddy group scheme, the responses can be group as follows:

	Please add any further comments you have on the buddy group scheme
	Number of participants

	Difficult to keep up with buddy group tasks due to absences of buddy members or work commitments
	19

	Generally useful
	10

	Good way to share ideas/interact with fellow participants
	9

	More buddy interaction needed
	3

	Larger buddy group needed
	2

	Option to work alone needed
	1


4.5 COURSE FACILITATION AND DROP-IN SESSIONS

What did you think of the course facilitation? 27 participants stated very good, 23 stated good and 3 stated average. No participants chose ‘poor’ or ‘no opinion/ undecided’.

What did you think of the “drop-in” sessions? Were they a good idea? 32 participants responded ‘yes’, 20 responded ‘don’t know’. (Those that stated ‘don’t know did not use the service)

If you used the “drop-in” service, did you receive the help that you required? 15 participants stated ‘yes’, 9 stated ‘don’t know’. (Those that stated ‘don’t know did not use the service)

If you answered ‘no’ or ‘don’t know’ for the previous question, please explain why: 11 participants stated that they felt that they did not use the service. 

If you did not use the “drop-in” service, please provide reasons as to why: 20 participants stated that they did not need the extra help. 5 participants stated that they were behind with the course or had other work pressures, so were unable to use the service due to a lack of time. 4 participants stated that they were unavailable at the times at which the sessions took place. 3 participants stated that their questions had already been answered on the Individual Assignment FAQs web page. 1 participants stated that he or she did not use the service, but was reassured by knowing that the service was there in case it was needed

Was the Individual Assignment FAQs page a useful course resource? 50 participants stated ‘yes’, 3 participants stated ‘don’t know’.

If you answered ‘no’ or don’t know’ for the previous question, please explain why: 1 participant had not accessed the page, 2 did not view the page due to time difficulties and 1 felt that the assignments were self-explanatory and so did not need to view the page.

4.6 FURTHER COMMENTS

Participants were asked if they would change anything about the InfoSkills course. The responses can be grouped into the following areas:

	Is there anything that you would change about the InfoSkills course?
	Number of participants

	No
	12

	Amount of work (too much)
	9

	Add an extra topic/ cover a topic in more detail
	5

	Too many buddy exercises
	4

	The group icebreaker
	3

	Daily emails
	3

	Timing of the course
	2

	The email numbering system
	1

	More detailed guest lecture
	1

	Difficulty printing briefings
	1

	Course to be made more challenging
	1

	More buddy work
	1

	More evenly spread workload during the course
	1


Participants were asked to provide additional comments on the InfoSkills course. These comments can be grouped into the following areas:

	Please provide any further comments that you have about the InfoSkills course?
	Number of participants

	General positive comments
	22

	Amount of work (too much)
	5

	Daily emails- difficult to keep a handle on them
	1

	Confusing email numbering 
	1


Would you participate in another FOLIO course if you had the opportunity? 49 participants stated ‘yes’, 2 stated ‘no’ and 2 stated ‘don’t know’.

Would you recommend FOLIO courses to your colleagues? 52 participants stated ‘yes’ and 1 stated ‘don’t know’.

5. Educational Innovations and Issues

The following innovations and improvements were made to the InfoSkills course in light of the evaluation of the previous four FOLIO courses.

5.1 Buddy Trios

The first three FOLIO courses featured ‘buddy pairs’ in which each member of the course was paired with a fellow course mate. However, problems arose due to the paired system as some buddies were left to work alone on joint exercises when their buddy either withdrew or fell behind on the course. To help counter this problem, the fourth FOLIO course (e-FOLIO) introduced ‘buddy groups’ that were made up of 5 or 6 participants. Although the problem of ‘orphaned’ buddies was solved by this grouping system, some of the participants commented that the groups were too large. Therefore, the InfoSkills course introduced ‘buddy trios’ which were made up of 3 course mates in order to help combat the problem of orphan buddies and to make it easier for participants to coordinate their work more effectively.

As a result of the buddy trio system, only one buddy was orphaned during the course. This member received support from the course facilitator in order to complete the buddy exercises. In all other cases, when participants withdrew from the course, the remaining buddy trio members continued the course as a ‘buddy pair’.  However, similarly to the e-FOLIO course, the opinions about the buddy group system were mixed. Some thought that it was very positive:

“I really liked this aspect of the course and the fact that there weren’t too meant people in the group”

“I think this worked well having three in a group. It was not too large so there was no waiting for everyone to respond, and good to have a third opinion when decisions were split”

 “It was good. I liked the way the groups were very small- you got to know your ‘buddies’ more and it made the tasks more manageable”

Other participants found coordinating the group tasks between three members to be difficult:

“The buddy scheme was quite hard, especially coordinating who would do what and making decisions”

“It was difficult to ‘interact’ with three people via email”

“Some aspects of the buddy group were useful but because there were three of us, it meant that exercises sometimes took quite a time to be completed as we all had to reply and agree”

Two people thought that the buddy groups should have been larger:

“I felt the groups were quite small”

“A wider buddy group may be better, e.g. with 5-6 members instead of 3. This would encourage greater interaction and a more varied range of responses”

POSSIBLE SOLUTIONS

· Three buddy systems – (pairs, small groups and large groups) have now been investigated during the FOLIO courses. The paired system has attracted the most criticism as buddies were often left orphaned if their partner withdrew from the course. Opinions on the small and large group buddy systems seem to be evenly mixed, therefore it is suggested that buddy systems for future FOLIO courses should be made up of either small or large buddy groups because overall, students seem to prefer working in groups.

5.2. DROP-IN SESSIONS AND THE INDIVIDUAL ASSIGNMENT FAQS PAGE

Even though FOLIO participants are encouraged to email the FOLIO Team with any difficulties that they may encounter during the course, in the Maxim FOLIO course evaluation, a participant commented that he or she felt that they did not receive feedback and support during the course. In addition, some students stated that they found some tasks and exercises to be confusing. To help combat these problems, the InfoSkills course featured four ‘drop-in’ sessions where participants were encouraged to contact the course facilitator directly on designated days in order to gain advice and support on their assignments and exercises.  For the first two “drop-in” sessions, participants were asked to contact the facilitator via email, telephone or online chat (via the Jiscmail discussion forum). However, as no requests were received via the latter two options, participants were asked to contact the facilitator by email during the remaining ‘drop-in’ days. 

The Individual Assignment FAQs web page set up in response to the drop-in days and contained questions and answers that had been generated during drop-in sessions. The purpose of this web page was to help participants that were encountering similar problems with their individual assignment as those that had requested help.

The majority of the participants thought that the ‘drop-in’ days were a good idea, but only 15 participants stated that they had used the “drop-in” service. However, 50 participants thought that the related Individual Assignment FAQs page was a useful course resource.

The majority of people that did not use the “drop-in” service felt that they did not need to as the exercise instructions were clear:

“For this course I found that the instructions etc were clear enough & didn’t feel the need for backup”

“I had no specific questions that were not answered by the other course material”

“I understood what was needed of me”

I felt the course materials provided were adequate and self-explanatory”

In addition, two participants stated that they did not require the drop-in service because they gained sufficient help and support from their buddies:

“I had no specific questions that were not answered by the other course material. Also, colleagues were also doing the course, so we had a additional ‘buddy’ group to discuss issues and problems”

“I found the advice and guidance of my ‘buddies’ very helpful”

Some participants stated that they did not require the drop-in service because their questions had already been answered by the Individual Assignment FAQs web page:

“”I didn’t need to as my question had already been asked and the answer in the FAQs section was all I needed”

“The information I required was in the FAQs”

“Felt the course materials and the FAQs answered and questions that I had” 

Many participants stated that they did not use the “drop-in” service because they were unavailable during the time at which the sessions were run:

“For a couple of the drop-in sessions I was on annual leave”

“Other pressing deadlines at the assigned times”

“When the drop-ins’ happened I was either away from the office or too busy with work”

Some participants did not use the “drop-in” service because they had fallen behind with the course and so were too busy catching up with the exercises:

“Hadn’t caught up with the teaching material, so didn’t have questions at this time”

“As I was running behind I was not able to use the drop in days constructively”

“I felt ok about my assignment- I was behind with it anyway, so I thought I’d best use the time to catch up”

One participant stated that she or he didn’t think that drop-in days were necessary:

“Didn’t see the need. If I needed to I would have emailed a query when it was convenient- can’t really see why there needs to be a ‘special session’ for emailing” 

Although many did not use the “drop-in” service, some participants felt reassured by knowing that the sessions were there if they needed them:

“I did not have any queries and as the course facilitation was so good but it was reassuring to know the “drop-in” service was there in case I felt I needed it”

“I didn’t use the drop-in service but it was good to know it was there if I needed it”

“I didn’t feel the need to use it but it was nice to know it was there as a backup”

POSSIBLE SOLUTIONS

· Make “drop-in” days more flexible so that people will have more of an opportunity to use the service if they are absent or face other work pressures

· Although the drop-in service was not highly used, the vast majority of participants thought that the corresponding Individual Assignment FAQs page was useful, so it is viable for the drop-in service to be used in future FOLIO courses.

5.3. BUDDY PEER REVIEW OF INDIVIDUAL ASSIGNMENT

Similarly to the e-FOLIO course, the InfoSkills portfolio was made up of one major individual assignment and other small joint and individual exercises. The individual assignment required participants to create a plan for an information skills training course topic of their choice. The plan was split into two parts. The first part included the creation of a course title as well as aims, objectives, learning outcomes and a course schedule. The completion deadline for the first part of the individual exercise took part in Week Four of the course. At this time, each participant was asked to email their assignment to a member of the buddy group and to receive the assignment of a buddy group member in order to peer review the assignments. Participants were provided with a structured guide by which to assess the assignment of their buddies. By the end of Week Five, participants were required to email their feedback comments to the appropriate member of their buddy group.

This was the first time that participants had been asked to peer review one another’s work in a FOLIO course. The peer review activity is deemed to be successful because only three people contacted the facilitator to state that their buddy had been unable to peer review their work in time for the Week 5 deadline. In these cases, the facilitator assessed the work of the course participants.

Part two of the assignment (which required participants to describe how they would promote, deliver and evaluate the information skills training course that they had designed in part one) did not undergo a peer review process and was simply added into their portfolio for marking by the FOLIO team.

The following educational issues were encountered during the InfoSkills course:

5.4. AMOUNT OF WORK

The biggest criticism of the InfoSkills course was that participants felt that there was too much work to do:

“Too many tasks to do, they took a lot longer than I expected”

“The amount of work could have been reduced for myself because I find this time of year to be very busy”

“I felt perhaps that the pace was a bit fast and would have possibly liked a calmer and slower course”

In particular, some of the solo-librarians and part-time workers found the course was difficult to keep up with:

“As I am a solo librarian, I found the pace too relentless”

“For part-timers it was quite time consuming!”

“I work 3 days a week and it was too much to complete the tasks when they were coming in every day. I had to do most of it at weekends”

Some of the participants felt that the course should have been lengthened to enable them to have more time to complete the tasks for their portfolios:

“It needs to be spread out over a longer time period if it supposed to be for part-time workers”

“Longer time-scale to complete the individual assignment”

“May be better to stretch it over a longer time, so that you can work at your own pace more”

In addition, some participants thought that the daily emails were overwhelming:

“A bit intense being everyday”

I think having daily emails can be a bit scary at times as they make you feel as though you should be constantly working on your course. Perhaps digest mailings every three days or once a week would be less stressful”

“The daily emails proved a bit difficult to manage as due to the nature of my job, ‘m not always in the office every day”

POSSIBLE SOLUTIONS

· In response to similar comments, the workload of FOLIO courses has been significantly reduced. For example one participant that had taken a previous FOLIO course stated, “Having done previous FOLIO courses, the reduction in the number of exercises etc to be put into the portfolio has made the course very enjoyable”. However the amount of work that is set during FOLIO courses can be reviewed and further improved
· Perhaps a longer version of FOLIO courses, FOLIO courses with less tasks, or FOLIO courses with less time-dependent exercises could be set for part-time FOLIO participants in order to enable them to complete the courses more easily
·  The issue of daily emails has been raised in the evaluation of previous courses. Ways of shortening the amount of emails that are disseminated to participants should be investigated.
5.5. COURSE CONTENT 

A few of the participants with previous experience in delivering training courses thought that more complex topics should have been covered in the InfoSkills course:

“Could have included more on delivery methods, tips for including group work”

“As a more experienced trainer, I would like more information on how to make training more interactive, tips for training large groups, how to overcome barriers such as time restraints, timetabling of courses etc”

“I think that the course was v. much an ‘ideal world’ situation & it would have been useful to have a session on ‘planning & running a training session when you are covering for a sick colleague etc & only have an hour to prepare’ type scenario as this often happen in practice/ in the ‘real world’

A few of the participants stated that they found the presentation slides about benchmarking difficult to understand:

“My only problem was with the benchmarking exercise, where an extra online reference would have been useful”

“Not sure about the benchmarking presentation- I found it quite difficult to understand”

In addition, one of the participants thought that the training needs analysis section could have been covered in more detail:

“I would have liked to have covered the training needs section in a bit more detail. Maybe an exercise on this would have been useful”

POSSIBLE SOLUTIONS:

· The InfoSkills course aimed to provide an introduction to the design and delivery of information skills training courses. In future, introductory type FOLIO course should be prefixed by ‘An introduction to…’ in order to clarify the intention and basic level of the course.
· In order to help make topics such as ‘benchmarking’ more understandable, each topic taught on FOLIO courses should provide clear examples of how concepts will work in real life situations
· For future FOLIO courses, ensure that each major topic that is covered contains a corresponding exercise to enable participants to get to grips with the topic.
6. Technical Innovations and Issues 

6.1 USE OF NEW TECHNOLOGY DURING DROP-IN SESSIONS

The drop-in sessions ran during the InfoSkills course intended to provide participants with the ability to gain immediate feedback from the course facilitator in response to enquiries from students that related to the InfoSkills tasks and exercises. For the first time during a FOLIO course, during the drop-in sessions, participants were asked to email the course facilitator directly via the facilitators own email address (instead to the FOLIO team email address). The drop-in sessions were carefully planned to ensure that the facilitator would be available to quickly respond to enquiries. In addition to this, for the first time on a FOLIO course, participants were also encouraged to contact the facilitator with even more immediacy via telephone or online chat using the JISCmail discussion forum. However, these latter two options were not used by the enquirers and so after the first two drop-in sessions, participants were asked to contact the facilitator via email only. 

POSSIBLE SOLUTIONS

· It is suggested that in keeping with the methods and format of FOLIO courses, participants preferred to contact the facilitator via email because it was the communication method that they associated with FOLIO courses and so may have felt more comfortable with this method.

· As communication via telephone and live ‘chat’ was not utilized and as these communication methods restrict the movements of the facilitator (i.e. the facilitator must be at a close distance to the telephone or constantly logged into the discussion forum in case an enquiry is made), it is suggested that direct contact via email will be preferable to these methods in future FOLIO courses.

7. Administrative Issues 

7.1 EMAIL ADDRESSES
The InfoSkills course was advertised alongside two other FOLIO courses. Due to the large number of applications for each of the courses, the FOLIO Course Administrator needed to print out the application forms and separate them according to the courses that had been requested. The meant that the administrator was unable to ‘copy and paste’ the applicants’ email addresses and was required to re-type the name and email addresses onto registration forms in order to register participants on their chosen courses. Unfortunately, this method of re-typing led to some email addresses being incorrectly entered onto the InfoSkills registration form. In most cases, the course facilitator was able to correct faulty email addresses at the start of the FOLIO course. However, some participants did not receive the early InfoSkills messages and decided not to take part in the course as a result. 

POSSIBLE SOLUTIONS

· When possible the FOLIO team will not advertise multiple courses at the same time. This should ease the administrative burden and ensure that email addresses are copied and pasted directly as the applicants have typed them

7.2. TIMING OF THE INFOSKILLS COURSE

Two buddies commentated that the timing of the course could have been improved that the Easter break took place during the running of the course:

“Timing. The buddy group exercise seemed to be timed during half-term which meant that some buddies were unable to join in the discussion until later. Also the Easter vac meant that many people were not at work, putting a bit of pressure on the deadline for completion”

“Maybe the timing? Feb/ March is a busy time for me, as I have a new intake of students”

POSSIBLE SOLUTIONS

· Ensure that future FOLIO courses are not run during busy academic periods

· Arrange courses so that they don’t fall over vacations or half-term holidays or lengthen courses to cover the days that are lost on vacation days 

7.3. GROUP ICEBREAKER MESSAGES

A few of the participants commented that they disliked the large number of emails that they received as part of the introductory icebreaker exercise:

“I could have done without the icebreaker at the beginning of the course, I read the first few but deleted the rest as it got in the way of work”

“I thought the initial icebreaker was too overwhelming (loads of emails all at once!)”

POSSIBLE SOLUTIONS

· The purpose of the introductory group icebreaker is to enable the participants to learn about one another and to enable the course facilitator to identify people that have not responded to the icebreaker in order to check that all of the participants are receiving the JISCmail messages.
 A way to enable the facilitator to check that participants are receiving messages and to cut down on the number of icebreakers that participants receive could be to split the participants up into small groups (up to 10 participants). The participants in these groups could be asked to send their icebreaker message to one another and copy the facilitator into the introductory messages that they send.

· 8. Proposed future developments 
· Alternative versions of FOLIO courses for part-time participants (for e.g.- a course with fewer and less time dependent exercises or a course spread over a longer amount of time)

· Further reduce and spread out the number of FOLIO tasks and exercises

· Ensure that courses are not run during bust academic periods, national vacations or school half-terms. If courses do run at these times, ensure that the course is lengthened to take account of the days that are lost

· Limit the number of icebreaker messages that the participants receive by asking them to send their message to a small group of fellow participants instead of the whole group. Ensure that the facilitator is copied into all of these introductory messages to ensure that participants are receiving the FOLIO messages via JISCmail

· Ensure that all major topics include a corresponding exercise in order to ensure that the participants have understood the topic. Each topic covered should include clear examples of how the concepts will work in the real world.

APPENDIX 1.

SUMMARY CONTENT 

Week One – Introduction to information skills and information skills training- introduced participants to the concept, definitions and context of information skills, information skills training and training needs analysis. Participants were asked to share their style of training with their fellow course mates in the form of an icebreaker exercise. Participants were also asked to reflect on what they hoped to achieve as a result of taking part in the course.

Week Two – Designing information skills training courses – focused on creating aims, objectives and learning outcomes for training courses. In addition, methods of how to create training course schedules as well as course delivery methods were covered. This included a PowerPoint presentation and briefings which provided descriptions of the topics. During this week, participants were introduced themselves to their buddy group and embarked on their first buddy task. 

Week Three – Promoting information skills training courses- concentrated on the methods of how to promote information skills training courses. This week included a briefing, a competition, and a buddy exercise.
Week Four – Delivering information skills training courses – focused on methods to deliver information skills training courses. This week included a buddy group task and briefing on the topic as well as a guest lecture by Claire Beecroft. In addition, participants were asked to submit part one of their individual assignments at the end of this week

Week Five – Evaluating information skills training courses - concerned methods of how to evaluate and benchmark information skills training. This included a briefing on evaluation and an Interactive PowerPoint on benchmarking. The participants were set an individual exercise on benchmarking. Participants were asked to provide feedback on the individual assignment of their buddy and provide this feedback to their buddy at the end of the week. In addition, the competition results were disseminated.

Week Six – Summary and conclusion of the course – focused on summing up the course. A course summary was provided and participants were set a self-reflective exercise to state whether or not the InfoSkills course had met their expectations. In addition, the participants were asked to complete the InfoSkills evaluation form.
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Applications: we received 68 applications for this course.


Enrollments: 64 participants enrolled because 4 people were unable to start the course due to administrative errors. 


Withdrawals: During the course, 8 participants withdrew due to pressures at work and 1 participant withdrew from the course due to illness.


Feedback: 53 participants completed and submitted the InfoSkills evaluation form


Portfolio submission:  55 participants  completed  the course. Therefore there was an 86% completion rate.


Portfolio grading:   8 Distinctions, 40 Honours Passes and 5 Standard Passes. 











Applications / expressions of interest: 68





64 enrolled students 





9 students withdrew during the course





55 students still on the course at the end





55 participants completed the course











53 completed feed back forms were received
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